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ABSTRACT 



Responses to questionnaires administered to 10,00 0 
senior high school students to ascertain their feelings of alienation 
as related to their schools are presented. The questionnaire items' 
concernedj School as an Institution, The School as Teacher, 
Authority-^Autonom.Y, and Parental Interest in School. The findings 
that resulted from the questionnaire returnd Included the following- 
(1) over half of the students either saw little relationship between 
what they learn in school and life outside school or find school 
experience contradictory to out-of-school learning; (2) two students 
in five stated they were working below their ability in school; they 
missed one or more days of school because they did not want to come; 
they saw teachers doing the planning and telling students what to do; 
and they did not remember a teacher compliment; (3) one student in 
three judged school content as missing the important community 
problems; (4) one student in four saw school regulations as too 
strict, and believed that someone or something prevents him from 
achieving in school; (5) one in five had no pride in any school 
experience; saw school content missing the important problems of the 
country; would like to stay away from school on many days; was 
dissatisfied witii his treatment by teachers; had trouble pleasing 
teachers; and never talked with his parents regarding school or 
school work; (6) one in six found school no aid in answering personal 
problems and questions; (7) one in seven did not know what value his 
parents placed on school learning; and (8) one in ia would quit 
school if possible, (For questionnaire, see TM 002 456.) (db) 
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Introduction 

Data for this study on BchoQl-related alienation are taken from 
questionnaire returns from approKimataly 10,600 ienlof high atudenti 
attending twelve high schools in eleven dlstricti in northwast Indiana^ 
suburban to Chicago ^ Gary, And Hamond, 

The questionnaires 3 administered to the reiponding students in 
January^ 1971, were deviloped by the authors as part of a gene;Tal 
school curriculum evaluation ptovided by the Area of Curriculum and 
Initructlon, Ball State Unlveriltys and in cooperation with elaven 
member school districts of the Northwest Indiana School Study Council 
which volunteered to participate. 

Definition of Alienatdjan 

For purposes of this study ^ the questionnatra Items contributing 
to a definition of alienation area (1) absenca of control over own 
life^ l*e,^ the lack of student autonomy^ (2) unequal chances to 
succeed; (3) absence of pride in school accomplishments J (4) school 
content as irrelevant to their lives outside schools (5) willful 
school absence; (6) absence of an understanding teacher? 
(7) absence of parental verbal intarest in school; and (8) autbori- 
itarlan school regulations. 
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" Brief Description of the Schools 

The schools in this study vary in isany respects* Some of the 
buildings are among thft ntwast and most adequate in Irdlana, and iome 
have been standing for three-quartsrs of a century, Som& i^)f the 
schools' student populations aru mostly white, a fmi are over half 
black and/or Spanish-'Speaking* With one exception, each district 
has one high school which serves all public school students In the 
distrlctt Some districts have generous tax bases due to large 
industries Inslda their boundarleii some must depend on a property 
tax base consisting mostly of modeit homes. Some districts which 
have considered themselves adequately financed in the past are now 
In financial dlfficultyi 

Brief Descripti on of the Communities 

The cotnmunitlea In x^hieh these students reside^ In addition to 
sharing the same general geographic location in northwest Indiana, 
have some other characteristics in coraraon* In all of the coirartunl'" 
ties the majority of male adults are employed In industry. Seme 
conmiunltles have a minority of pauple in th? ^rofasaions, in 
others the number of persons In professions Is limited* The median 
family Income In these communities is much above average for the 
State, although unemployment In the area has increased since the 
data were collected* 

Units of single family dwellings are the dominant .hotmin^ pattern 
although the desirability of Icaat .on and selling price of houses 
may vary widely among the conmunltles* In some communities , the 
homes are new and surrounded by adequate lawns, and in other 
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cqmniunities homas are 75 ytars old and crowded. Smog is a conmon 

problem^ but much more severe In some coffiniunlties than others. 

People live In ethnic groups in many o.^ these coMunitles and 

some of thege ethnic communitiei have existed for 75 years, xmile 

others are Just now being formed. 

Some of the conmunlties are old established ones with municipal 

governments, churches, businesses, political and social services 
which have eKisted for long periods of tline. Evan these established 
communities are of two kinds i (1) some, whose population saturated 
the available land area several years agOp have remained fairly 
constant in total numbers | and (2) others, with considerable 
unoccnpled 3«nd arM avnilHhlB^ have people building new homes in 
lar^i. numbers In the established cormaunity, A third community pattern 
also exlits. In the formerly rural areas outside established commun^ 
itles, housing density has increased and relatively new coimunities 
have been formed, often with community social, political, business ^ 
and economic services scantily or unevenly provided. Such areas 
often have little feeling of coimnunlty identity or sense of commun- 
ity responsibility* 

ilethods and Termlnoloey In Reporting Data 

Thi populations of the high schools vary from 500 to 1,675 pupils* 
For purposes of reporting data, each school is considered^ as a unit, 
and data are given as percentage of students in the median school 
that chose a particular response from a questionnaire item. Specific 
data, given in percentages, Include the range, the median, and 
eometimas first and third quar tiles* These are determined for each 
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response in each Item and the school at the top, bottom or at any 
other point variei from reiponse to response,! t^Jhen percentages 
from two or more responses are combined^ percents for the same 
school are added and the sums are ranked. 

The model used in this study is based on a theory of evaluation 
that curriculum is what students perceive is happening to them 
because they attend school, The methodology employad in this study 
is a process that attempts to vle^? the sctiOol as an institution. 
Therefore, the evaluation is based on the description of what pupils, 
teachers, and other personnel judge is happening in the ichools.. In 
many cases this evaluation model reports educational outcomei that 
have not developed from planned inat ruction on the part of the 
school j but result from unexamined behavior of teacherij admlniitra- 
tors, and pupils, The concept of school-related alienation is one 
that will serve to illustrate such an outcome. The reiponses of 
the studanti which produced a unique pattern for each school luggest 
that the limiediate school envirorunent is a contributing factor to 
the amount of alienation* This data does not represent a limited or 
identifiable group of students in theie schools, but does report the 
perceptions of the entire population of students in the twelve 
buildings* 

School a s an I nstltution 

School absence sometimes reflects attitudes and perceptions of 
Students. To measure possible r.cho^l- related alJenation patterns 

-Data are given in percents by item and by response in the 
Appendix. 
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one statement to which students responded was, "The thinR which I do 
in school that I am most proud of is , . Then four activities were 
listed. In the median school nineteen percent of the students 
selected a fifth alternative^ ^'Nothing that I do in school makes me 
proud/' The range, by building, was from nine percent through 
twenty»elght percent of the people who Judged that there wai nothing 
in school that cauld serve as a source of pride. 

Another Itam gathared pupils^ Judgments concerning the value of 
their school work* Three of the responses offered were classified ' 
as favorable. The fourth response stated^ "I think about one-fourth 
of the school work I do is valuable.'' Thirteen percent in the 
median building chose this response. The fifth reiponse allowed 
that ^'almost none'* of the school work done was valuable, Nina pir-- 
cent of the students in the median ichool selected this responie. 
The range was from five percent to thirteen percent in these 
buildings. In the median building almost a fourth of the pupils 
Judged that only one- fourth or less of their work was of value. 

Another item asked pupils to compare and contrast the content 
of their schooling to what they learned and observed putside of 
3cI-iool> The first response was favorable. The second response 
stated^ "School has little relationship to life outside of school," 
Thirty-two percent of the students in the median school chose this 
response. The range varied from a low of twenty-slK percent in one 
building to a high of forty-two percent In another building. In 
the same Itemp and thus in competition with that already repot ted » 
was the following alternatlvei -lluch of what I hear in school is 
cdntradictory to what I see and hear outside of school J' In the 



median building twenty-five percent of the students selected this 
alternative as descriptive of their judgment. The range was from 
eighteen percent to thirty-three parcent. In sun,. for this Itam, 
almost one-third of the students in the median building see school 
as having little relationship to life outside of school and another 
one-fourth of the students view school as contradictory to life 
outslda of school. • 

One item asked, = If I were to llat the five or six most impor- 
tant questions I have about my life, and then examine what I am 
learning in school, I would find that the school is providing ma with 
help in examining possible answers to . . In the raedlari building, 
elchteen percent chose the alternative, "School experiences seem to 
miss my Important questions.'' 

l^hon otudcnts tmro askod to daflnc the I'ost In^portant problems 
their comunitiea f need and to examine what tHcy nere learnlns in 
schoQl, would their school experiences help them find possible 
.iiolutior.a to □ucl. .problems? Thirty-three percent of the students in 
the median school chose the statemant, '^School axperlences seem to 
miss my conmiunity's Important problems. The intar-quartile range was 
from twenty-five to thlrty-flva percent. 

A third item asked pupils to examlna the most Important problems 
the United States faces and what is being learned in school. Trrenty- . . 
one percent of the students Judged school experiences missed dealinp • ' 
with the United States' Important problems. The range varied by 
building from a lot^ of eleven percant to a high of thirty-three 
percent. 
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I^en asked to judge the degree to which Students used their 
abilicy in schools forty-four percent of those in the median school 
responded that they were working below their ability. The inter- 
quartile range for students judging they were working below ability 
vms from thirty-eight percent to fifty percent. 

Twelve percent of the students in the median school replied 
in another item that they did not spend anytime on school work outside 
of school time each day. Another item asked, -'Do you usually have 
your school work finished oa time.?^' Two of the responses were 
positive, and three, negative. Fourteen percent of the students in 
the median school responded '^sometimes four percent responded 
V"seldQm|'' and one percent responded - never."" 

Ariother item attempted to assess students' enthusiasm for school 
attendance. Response four stated, ''Many days I would like to stay 
away."' Twenty-one percent of those in the median school selected 
this alternative* The inter^quartlle range for this response was 
from five percent to nine percent, 

^'If something happened and you had to stop school now, how 
would you feel?" Five percent of the students In the median school 
selected "Very happy, I'd like to quit." ^ 

Another item gave students an opportunity to report if they had 
stayed away from school just because they didn't want to attend. 
The first negative alternative for this was that they stayed away 
'/one or two days during the past year." In the median building 
twenty-'seven percent said they had decided to stay away one or two 
days *^just because they didn't want to come,'' Another alternative. 
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tan percent of the pupils in the Tnedian school Indicated they chose to 
stay m7ay 'from three to six days Just because they didn't T/ant to 
attendp'* A third alternative was stayinp out of school for seven to 
fifteen days because they did not want to attend. In the median 
building four percent chose this response. The inter-quartile range 
for this response was from two percent to five percent. The foutth 
alternative asked if students stayed away from school for sixteen 
days or more during the past school year just because they did not 
want to come. Five percent of those In the median school selected 
this alternative. The inter-quartlla range for this response varied 
from three percent to six percent. When the percentages of these 
four responses are added, forty-five percent of the students in the 
median school missed at least one day of school last year because 
they ' just didn't want to come*-^ The inter-^quartile range was thirty- 
nine percent to fifty percent. The students in the lowest individual 
building of the twelve high schools had a response of thirty-one per- 
cent to these alternatives | in the highest individual building, fifty- 
three percent of the students selected one of these alternatives. 

The School as T eacher 

Students were asked in another item whether they were satisfied 
or dissatisfied with the way they were treated by teachers and other 
school officials Tx/enty-two percent of the students in the median 
school responded they were '-dissatief ied" or ' very much dissatisfied" 
with the way they were treated* The inter-quartlle range was from 
eighteen percent to twenty-four percent. 

An item asked -^how well do you think you gat along with your 
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teachers?^' The third response to this question stated, ''1 sometlines 
have trouble pleasing teachers,^' Seventeen percent of those In the 
median school judoed this to be their perception. Four percent of 
the students in the median building indicated, "I never seein to be 
able to please teachers." am not interested in pleasing tenchers,^^ 
was the choice of nineteen percent of the students in the median 
building* 

In one item students were asked, '^How often do teachers compli- 
ment you concerning some phase of your school work?'' One of the 
five responses was, don't remember that a teacher has complimented 
me for school work.'' In the median building^ fifteen percent of the 
pupils judged this to be their best choice* Another response that 
may have negative implications or may allow pupils to avoid the 
queation was, ■ Teachers give grades rather than compliments Tt^enty- 
eight percent of the students in the median bulldinp selected this 
response. The Inter-quartlle range for this response was from 
twenty-five percent to twenty-nine percent, 

Authority^-Autonomy . 

'In my classes the last two or three years^ I find jthat teachers 
do most of the planning and tell pupils what to do,'' judge forty- 
four percent of the pupils in the mtidlan building. In the building 
with the lowest choice of this responae^ tv?o out of five pupils 
judged that tcmchers planned and told students what to do. 

When asked about the last time the high school principal spoke 
to them, seventeen percent of the students in the median building 
chose the stat^ent that the principal spoke to them to ^'remind them 
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of a school regulation.'' The range on this item varied from eight 
percant in one building to twenty-siK percent in anotheri 

Regarding the enforcement of school regulations so that learning 
and instruction can occurs seventeen percent of the itudencs In the 
median building judged the enforcement as too strict. An additional 
ten percenc selected the response ^'much too strict*^' The combined 
responaes of ^'too strict'^ and ^much too strict^' range from sixteen 
percent to siKty^ona percent in the twelve buildings, the median 
being twenty-siK percent. 

Another Item stated, ^'Every time I try to get ahead, aomethlng 
or sQineone stops me.^' Twenty-Height percetia of the pupila in the 
median building agreed with the statement. An additional thirty-nine 
percent in the median school were not sure whether this was true. 

Parental I nterast i n School 

''How often do you and your parents talk about your school work?" 
Twenty percent of the students in the median building responded 
•'never, or hardly aver/' The range on this response in the twelvQ 
buildings varied from seventeen percent to thirty'-threa percent, 

Wien asked concerning the value parents placed on what was 
being learned in schooli thirteen percent chose the response that 
stated J ^'I don't know ^hat my parents think about the value of my 
school HJorkJ' 

Another item asked students to check the statement which was 
cloiest to stating the relationship with their parents and doing 
well in school, ^'My parents don- 1 seem to be much concerned about 
how I do in school^'' judged' five percent of the students In the 



median school. Responses on this item ranged from a low of three 
percent to a high of nine percent* 

Students were also asked to check the statement that was 
closaet to their parents' judgments about the amount of time students 
spent on school work, Tt^enty-five percent of_ the students In the 
median building did not know howf their parents feel about the amount 
of time pupils spent upon school worki 

Sumtnary 

High school students in the median building of the twelve schools 
studied in the Northwest Indiana School Study Council report varied 
ifi levels of alienation , but evidence of alienation eKists In each 
building. Based upon questionnaire returns from these 10|000 students 
the following findings concerning alienation of high school students 
emergei 

Over half of the students either saw little relationship 
between what they learn in school and life outside , or find school 
eKperience contradictory to out-of-school learning* 

Ti^o students in five stated they were working below their 
ability in school! they missed one or more days of school Just because 
they did not want to comei they saw teachers doing the planning and 
telling students what to do; and they did not remember a teacher 
compliment* 

One, student in three judged Bchool content misaing the 
Important community problems. 

One student in four saw ochool regulatidni as too strldti and 
jaliaved that iotiicionft or ioi^ethinj; stops h±x\ from 'ptittinc; nherd ' 



in ^jchool. 

One student in five had no source of pride in any school 
eKperiencei saw school cDntent misiing the important problems of 
the United States; would like to stay away from school on many days 
because he did not want to atttnd; mB dissatiified with his treat- 
matit by teacheri; had trouble pleasing teachers; and never talked 
to his parents regarding school or school work. 

One student In six judged school content to miss personal prob 
lems and questions he had ^ and had difficulty in completing school 
work on time* 

One student in seven did not know the value his parents placed 
upon what was learned in school. 

One student in ten saw none of his school work as valuable , an 
did no homevjork outside of school i 

One student in fourteen would quit school if it were possible. 

One student in twenty judged that his parents did not care how 
he did in school. 

Implications . , * 

There are possible modifications in school practices in many 
of the reported situations which mJgfit reduce the student's sense 
of alienation. Meaningful tasks at which the student could succeed 
should be arranged* Such tasks might be organised by pupils and 
the success in these tasks might become sources of pride for pupils. 

Instructional content should be eKatnlned for congruftnce with 
out-of-school expcfriences of pupilei andp alBO^ out^of school 



eKperiences should be systematically examined as definitions concernln 
■ reality'' are developed. Pupils should be directly involved in 
this process* 

Sehooli should examine their regulationi and faculty^staf £ 
bo.havlor patterns to eliminate situations in which students are 
viiitimi£€d by the institution. Study activities focusing upon con- 
fj.icting positloni in the culture could be examined In ways which 
might help studenti to deal with the conficti of human existence 
instead of nimply reacting with despair, Sehooli should enable 
students to accept a meaningful role in the major decisions which . 
affect them. Teachers should systematically attempt to offer genuine 
compliments to pupils, . 

Pupils should be encouraged by the school to dialogue with their 
parents regarding school and the rtlatlonshlps of the students ^ 
schools t and parents i 

Homeworkj l.e.^ out of school time schoolworks should be made 
significant and some should be eliminated, especially that which 
Students consider ^'busy workJ^ 

In iumiary, At r^py^arD thct 3chool?i could examin and possibly 
modify proceseaSj, content | and personal relationships that presently 
seem to alienate significant numbers of studentR , nnd tVxai-uhy hatrmr 
serve students who experience thlR alienation* 
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QUESTIOeJAIRE ITEttS SOLiniTING SCHOOL RELATED 
ALIEH/.TION FROM 10,000 SENIOP, HIGH PUPILS 

Only the responiss for which data are reported were utilised. Twelve 
buildings supplied data. Data are reported for the buildings at the First 
Quartile, the Kedlan, the Third Quartilej and the Range. • . 



1. 



o 



3. 



4. 



In general, how well do you 
like your school? 
1. I like it very much. 
Z. I like It. 

3 * Neither like nor dialike . 
4 . Many days I would kike to 

stay away, 
5* If I could, I would quit 

school. 



If aomething happened and you 
had to stop ichool now, how 
would you feel? 
1. Very happy=-I*d like to 



3. 
4, 



,1st 
Quartile 



Median 



3rd 
Quartile 



18% 

5% 



5% 



I wouldn't care one way 
or another 

1 would be disappQinted, 
1 would try hard to 
continue , 

1 would do almost anything 
to stay In school. 



Duflng the past school year^ did 
you ever stay away from school 
just because you didn't want to 
come? 



1, 
2. 
3. 
4. 

5, 



No, 

Yes, 

Yes, 

Yes, 

Yes, 



During the last two or three 
yeari, it setms to me that^ 
1* School is much more directly 

related to life outside o£ 

school* 

2* School has little relation* 
ship to life outside of 
ichool** 

3, Much of what I hear in 

School Is contradictory to 
what I see and hear outside 
of school. 



27% 



21% 



21% 
8% 



24% 
9% 



5% 



5% 



32% 



251 



37% 



29% 



Range 



10-31% 
3-10% 



3- 9% 



for 1 or 2 days . 


23% 


27% 


.291% 


19-33% 


for 3 to 6 days . 


8% 


10% 


11% 


6-14% 


foir 7 to 15 days. 


2% 


A% 


SI 


1- 5% 


for 16 days or more. 


3% 


5% 


6% 


1=12% 


TOTALS 


39% 


43% 


50% 


31-53% 



26-42X 



18-33% 
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lit 3rd 
Quartile Median Quartlle Range 



If I were to list the five or 
six most Important quastions I 
have about my ll£e> and then 
ftKamlnad what I am learning in 
school, I would find that thm 
school ii providing me with help 
In eKamining poislble answers toi 
It Most of tha Important 

questions in my life. 
2* About half of my important 

questions, 
3* One Or two of my important 

quastions 

4, SGhool experiences seeni to 
miss my important questions, 

5. I am not able to judge 

If I were to list the five or 
oix most important problems 
that this community faces and 
then looked at what I am learn-- 
ing in school , I would find 



14% 18% : 21% 9^27% 



that school la helping me to 
' aKamine poeslbla approaches tqi ' 

1. Most of nha important 
problems in this community, 

2. About half of the conraiun- 
ity's lmpt»rtant problama* 

3* One or two of the conunun-* 

tty's important problems. 
4* School experiencss gG&m to 

miss the community *i 

important problems. 25% =33% 35% 20=49% 

5,1 am not able to Judge, 

If I were to list the five or 
six most important problams 
that the United States facas 
and then looked at what I am 
learning in school^ I would 
find that the school Is help- 
ing me to examine possible 
approaches to 2 
It Most of the Important 

problems of the United 

States . 

2. About half of the United 
States' important problems. 

3. One or two of the United 
States' Important problems. 

4. School expariencaa seem to 

mlsi the United States ■ ■ 
important problemi 17% 21% 25% 11-33% 

5. I am notabla to iudee 
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6. 



10, 



ii; 



12, 



If you were to judge the degree 
to which you are using your ^ 
ability in school what rating 
would you give? 
1- Above my ability 

2, Equal to my ability 

3. ^ Below my ability 

How much time do you usually 

spend on school work outside of 

school each day? 

1- None at all 

2, On the average, less than 

one-half hour 
3- About r one hour 

4, Between one and two hours 

5. More than two hours 



Do you have your school work 
finished on time? 
1* Always 
Usually 
Sometimes 
Seldom 
Never 



1st 

Quartlle Median Quartile Ranee 



38% 



50% 



22-54% 



10% 



12% 



17% 



5-22% 



11% 
3% 
1% 



14% 

4% 
1% 



18% 
5% 
4% 



10-19% 
2- 6% 
0- 5% 



8% 

■5% 



Concerning the value of the things 
I do as school work; 

1. I think almost all of the 
schoolwork 1 do is valuable 

2. I think about 3/4 of the 
school work I do is valuable 

3. I think about 1/2 of the 
school work I do is valuable 

4. I think about 1/4 of the 
scHool work I do is valuable 

^' I think almost none of the 
school work I do is valuable 

The thing which I do in school 
that I am most proud of is: 

1. Being neat and prompt in my 
work 

2. Helping the teacher in the 
classroom , ' 

3. Getting good grades on my 
report card 

4. Being well liked by all the 
students ■ 

5. Nothing that I do in school ' 
makes me proud 14% 



13% 
9% 



14% 
10% 



6-19% 

5-13% 



19% 



23% 



0-28% 
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1st 3rd . 

Quartilt Median Quartila Range 

13. In general, are you satisfied 

or dissatisfied with the way you 

are treated by teachers and 

other Gchool officials? " 
1* Very wall satisfied 
2. Satisfied ■ 

3* Half and half— neither " ■ • 

satisfied nor disBatisf led 

4. Dissatisfied 

5. very much dissatlifled 18% 22% .24% 12-31% 

14, How well do you think you get 

along with your teachers? ^ 



1. 


I almost always please my 
teachers 








2. 


I usually succaed In pleasing 
thein 








3. 


I sometimes have trouble 

pleasing tdachers 16% 


17% 


18% 


14-20% 


4. 


I never seem to be able to 

pleasa teachers 2% 


4% 


5% 


1- 6% 


5. 


I am not Interaated In 










pleasing teachers 16% 


19% 


23% 


14-28% 



15, In my classes the last two or 
three years, 1 find that: 
1* Teachers allow pupils to 

participate eKtenslvely in 

planning what to do. 

2, Teachers occasionally ask 
pupils for their opinion 
when planning what to do . 

3. Teachers do moit of the 
planning and tell pupils 

what to do - 43% 44X 51% 41^57% 

16* How often do teachers compliment 
you concarning some phase of your 
school work? 
li Almost every day 

2, About once a week 

3. ' About once a semester 
4- I don't remember that a 

teacher has complimented me 

for school work 13% 15% 16% 10-19% 

5* Teachers give grades rather 

than compliments 25% 28% 29% 16-38% 



FRir 



- 19 - 
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lit 3rd 
Quartile, Mtdian Quartile Range 

17. The last tlffie the high school 
principal spoke to roe was toi 

1. Compllmint me for an 
achievement 

2. Remind ma of a school 

regulation 11% 17% 19% 8=26% 

3. To inquire about how I was * 
getting along in school 

4p None of these 
5, The school principal has 
never spoken directly tome 

18. As this school enforcis regula^ 
tldni BO that learning and 
Instruction can occur* I think 
the enforcement is 

1. About right 

2. Too weak 

3 . Kuch too weak 

4* Too strict 13% 17% 22% 11-35% 

S* Much too strict . 7% 10% 13% 4-26% 

TOT^S 21% 26% 34% 16-611 

19, Every time I try to get aheads 
ioma thing or someone stops me, 

1- -^grea 25% 28% 30% 21-33% 

2, Not sure 36% 39% 4C% 34-45% 

3. Disagree 

20, How often do you and your parents 
talk about your school work? 

1. Just about every day 

2* Once or twice a week 

3, Once or twice a month 

' 4. Never, or hardly ever 19% 20% 26% 17-33% 

21 » Concerning the value my parents 
place on what I learn in echopli 

1. My parents think almost all 
that I learn in school is 
valuable 

2. Ity parents think about 3/4 of 
of what I learn in school is 
valuable 

3. My parents think 1/2 of what 
I learn in school is valuable 

4i My parents think 1/4 of what 

I learn in school is valuable 
5. My parents think almost none 
. of what I learn in ichool is 

valuable ^ 
6» I don- 1 know what 1^ parenti 

think about the value of _ 

W i^iooi work ; 5^^^^ 13% ie% 9-17% 



Check the statement i^rhlch comei 
closest to stating the relation- 
ship with your parents and doing 
well in ichool, 

1, My parenti are Interastsd In 
how well I do in school, but 
I don't feel that they are 
putting pressure on me* = 

2, My parenta are coneerned 
about how well I do in school 
and iometlmes feel pressure 
to do well, 

3, My parenta of ten .pressure me 
to do well in school 

4* My parents are constantly 
pressuring me to do well 
In school 
.5. My parents don't seem to be 
much Goncerned about how I 
do in school 

Check the statement that comes 
closest to your parent's judg- 
ment about the amount of time 
you spend on school work, 
lii I don't know how my parents 
feel about the amount of time 
I spend on school work 

2, My parents think that I 
spend about the right amount 
of time on school work 

3, My parents think I spend too 
much time on school work 

4, My parents think I spend too 
little tl^e on achool work 



l5t 3rd 
Quartile Median Quartile Range 



41 5% 7% 3- 9% 



23%. ^25% 28% 17»28% 



